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ABSTRACT ' 

The knowledge and training of 80 bilingual elementary 
school teachers in the areas of Spanish language, reading skills, and 
reading methodology were studied. The teachers met the following » 
criteria: they were bilingual (English and Spanish), they were 
licensed and currently teaching in New York City, and they had been 
exposed to 4he teaching of reading for at least 2 years in public 
elementary schools. It was found thfft the teachers had a reasonable 
understanding of the Spanish language in terms' of philosophy, 
history, phonology, lexicon, morphology, and syntax, ^and they showed 
slightly less knowledge in Spanish reading skills. They appeared to 
have minimum -competencies in Spanish' laiwuxage knowledge and Spanish 
reading skills and were not well preparejppa Spanish reading 
methodology. Self -report information geiferal^y indicated that 
training iq Spanish reading had been inadequate. Teachers were able 
to partially identify skills such as word recognition, comprehension, 
evaluation andaanalysis* and the use of skills by grades and levels. 
Recommendations include the following: a- teacher competency 
assessment program with a training component should be conducted, and, 
a list of competencies for bilingual Spanish reading teachers should 
be developed and field tested. (SW) 
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Abstract 
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The main purpose of this study was to investigate 
the knowledge and training of bilingual elementary 
school teachers, in the areas of Spanish language, 
\reading skills and methodology.. It was conducted 
In New York City with licensed and experienced 
b^Pingual teachers. 

A questibnnajre was administered to 80 bilingual 
teachers responsible for ins true ting reading in 
Spanish. The study found that bilingual teSchers 
demonstrate^ an acceptable knowledge of Spanish 
language a (id Spanish reading skills.. However, 
they had weak backgrounds in Spanish reading 
methodology; Their previous training varied 
widely, apd they expressed the need for more 
training in the thr^e areas explored, especial Vy 
read i ng me thodol ogy . > * 



' . . r. ' Proficiency and Training Among 

A Descriptive Study of Spanish Reading Proflcle y 

* '•' ' *". T Bi Ungual Elementary School teachers - . 

, t adoDted by thewtlew York City 

In 1977. the following resolution was adopted y ^ 

Board of Education members: { . k 

,t1. the policy of the »^Vf?S^ ' " 

Cty of New York that ^.^"Jf^inLilc start?, race, 
.catUal opportunity regardless of ^ , This 

ethnic background, religion or natlv ; g e feas , ble 

opportunity will be provide throughout 

the development of b,:1 '£9 ua / J*,* lan guage is other than ,., v 

• the CIty-fQr children whose nat ve ang g^ 

English and wbose Engl Ish speak mg ^ partlC ,_ 

programs will make It P 0 ^^^! progVam which enable . , 
pate meaningfully In^an ~£uctiona ' P ^ to study 

. , 'them to learn in -hot ' "^^n Sningual Prograjg , [, 

±: a ^lanr^!^ri a enre a (New York City Board of 

4 Education, p. 0. : 
• , ,.„ reaffirms the cedent of *. York Cltv educators . 
This, resolution reaffirm , h . utl .Izatlorf if the students' 

> tt- fnrusses on the utinzaciun . * 
to hUlngua, educate since U focuss ^ ^ ^ 

- "TV ,n5trUCt ' 0n . I , spanl5h 'spe,k,n 9 students 
.• r ,l«h It has b'ein generally assumed that Spanish p 

" 9 ' re Vflrst in the languag 

shou „ leer, to read f r s . ^ ^ ^ ^ 

u« mastered most of the Span i an ? 

h6h asmaste . lanQUage L (Anderson ,• 197 V, Cornejo, 

^t. a V features of the Spanish language^ v 
grammatical feature Thonls. 197&). 

,q 7 q. Modlano, 1966; Savllle Trolke, 
1Q7U- Goodman, 19 /?> ^- . • , 

• uo ....... • v. ar >ned to organize his enr 

Hore^rJ tHrbu^ kU pr.»ry ..n 9 u«. ke has , earn. 5 , 

, ment and to detain meen! 1 ^ from his personal experience. 

, vUo»entandt y, nat ,ve langi^e such as Spanish 

Teaching reading Tn the . 

' ent retardation of.hls cognitive development because the 
W lll probably prevent retaraa 



> 6 

task of learning to read apd pri te Spanish might be satisfying and produc- 
tive. Modiano, among others , voiced the rieecJ for jading in tfae vernacu- 
lar language when she found that ''youngsters of linguistic minorities learn 
to read with greater ccffnprehensiorr in the national language when they first 
learn to read in their mother tongue than when «they receive all reading * 
instruction in the national* language. , r (Modi ano, 1 966, pp. 52-53). 

V 

Qual i f led, wel 1-prepared bi Ungual ^teachers then', are needed in prder 
to have an adequate curriculum .presentation in the student's native langu- 
age. Selection and training of teachers for bilingual bicultural programs 
should include a comprehens I ve -knowl edge of, arid proficiency in, 'the 
student's native language and the ability to teach content through it. 

There is a dearth of I nformat ion, however , about teachers knowledge of the 

♦ * ,, . 

Spanish language and corresponding methodology^ Such information has become 
increasingly important because it is generally agreed that a bilingual edu- 
cation teacher preparation program should "develop techniques which help* 

the students tp extend their command of their first and second language * 

* * * * 

"in listening/ speaking, reading and wri ti ng" (Acosta and Blanco, 1978 » P* 
\ 

11)* Rami rezy Macau lay , Gonzalez, Cox and Perez (Center for Applied Lin- 
guistlcs, Bilingual Education Series : V, 1977, p. 65) noted tffk: 

x rr 

it ...there is a need to Investigate the necessary requirements \ \ 
for teachers in bilingual education programs. At present, 
a number of schools* of educat ion are intkoduxi ng ^degrees In 
bilingual bicultural education. In many \&e$,' this simply' my \ 
consists of relabeling and regrouping courses already in the 
curriculum. * * 

In the light of this si tuat ion, authpr i t i es Jn bilingual education 
emphasize the need to provide information relevar^to the preparation of 
Soanish/Engl ish bi lingual teachers pertaining to: (l) their language under- 
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standing as'it relates to the phonology, grammar and lexicon of Spanish; 

(2) levels of reading tomprehensi on; and (3) appropriate teaching methodology. 

Furthermore, a need exists to determine whether thesd teachers have received 

formal training in these three areas. - • 

The study reported in this paper originated from the many complaints 

bilingual elementary teachers have expressed to the author OVer the last 

five years l?est summarized in these words:/ "We have not been trained in 
teaching reading In Spanish." Moreover, this empirical study, gave the 
author the opportunity to address a new and challenging research problem 
^of Increasing Importance to bilingual training programs and education in 
general • 

The specific objectives of this descriptive study were: 1) to determine 
the extent to which bilingual elementary school teachers teaching reading 
Jn Spanish possess substantial knowledge or proficiency In, (a) the Spanish 
language, (b) Spanish 'reading skills, and^c) Spanish reading Instructional^ 
methodology, and 2) to develop a profile of the training received by these * 
bilPngual teachers In the above areas. 

Method • 

■ sheets. The population for this study consisted of elementary school 
teachers, currently engaged In the/teaching of Spanish language and reading 
,„*«, York Ci ty 1.1 Ungual program,. \ JOf>» (80) bi UnguaKelementary schooi 
teachers were selected fro- four sites In «« York City: I) A co^unity 
School District In the Bron,, A + Co^un I ^School OlAtrict in Queens. 
and 3, two universities-one in Hanhat'tan and the other in the Bronx-pre- 
sent'ly prepaxtng bilingual education teachers. Twenty teachers from each 



site were randomly selected using a table of random numbers (Tuckman, 1972, 

p. 200). * : . \ - >- 

\ The criteria in selecting the teachers who participated in the study 
were: (l) teachers were bilingual w.i th' fluency in English and Spanish; 
(2) they were licensed and currently working in elementary public schools 
in New YorW City, and (3) all had been exposed to the teaching of reading 
for at least two years in elementary public schools. Variables such as 
subjects' backgrounds and years of experience were also considered in the 

data collection effort. . 
Procedure . A quest lonnai re was administered by the investigator to the 
80 teachers. ' The content of the questionnaire was subdivided as follows: 
(,) Spanish reading knowledge or proficiency (Spanish language,, reading ^ 
sk ,,ls and methodology), and (2) training in reading. For the purpose 
of the study, reading knowledge or proficiency referred to the range of 
teacher's Information or understanding while "trailing in reading" refers 
to undergo certain direct Instruction though workshops., seminars, college 

courses or Individual tutoring. 

The area of Spanish language knowledge covered aspects related to . 
The functional definition of language and its' u*e, • phonology and lexicon, 
morphology and syntax, especially those related to correctness. In shaking 
' and writing. Specific questions focused on written Spanish' accent, sylla- 

; characteristic sounds of the Spanish language, ' 

bication, verb tenses, cnaraccenai 

!i 

and orderly sentence structure. • * ' 

' The area of reading sktUs entailed the content Alii, to he e^hasl,, 

,» an e.e^entarv schoo! read.n, program word comprehension. 



analysts and evaluation. Items such as identification of skills by grades 

and levels? appropriateness of skills according to reading content, were 

* « 

included. 

The area of reading methodology addressed its characteristics, ade- 
quate strategies, and reading materials. Questions /elating to the iden- 
tification of Spani.sh reading approaches, relationship between reading and 
student background, methodology for the development of vocabulary, and 
specific content characteristics of Spanish reading materials made up this 
section of the questionnaire. Figur\ 1 . 1 1 1 ustrates the questionnaire 
structure and content: 



* Figure 




Spanish Language Knowledge 


Phi IJHophy and History j 
Phonology and Lexicon f 

Morphology and^eynta* \ 


Rea&Tng Ski lis , N 


Word Recognition *\ ^ 

Comprehens 1 on ^™\ 

Evaluation and Analysis \ _ _ 


i 

Reading Methodology 


Approaches 
Strategies 
Reading Materials! 


_ ■ ■ i . ■ ■ V s 

Figure 11: The structured content of the questionnaire 

The survey Instrument was designed as a composite of attitudinal 



scales and factual knowledge sub-te 5 ts. The atti/udinal scales were used 
to obtain attitudinal Judgements or perceptions about the Spanish language 
"reading skills and methodology! and training received, in these areas'. The 
Tespondents Indicated their opinions or attitudes by making a mark on the, 
scale. The factual Information was gathered through true and false (30 
Items) and multiple chpice (30) questions. Forty Items were devoted to 



elicit attitudes froro the respondents; 60 items probed factual knowledge. \ - 

A group of specialists in Spanish language, reading, and bilingual 
education research val Idated >the cdntent, types, of questions, and level 
of difficulty of each Item. In particular,' two Spanish Reading specialists 
and two bilingual researchers were used in the content validity of the 
study. The Instrument was also administered* to a group of teachers in 
a pilot tr iaV. These teachers gave the researcher written reactions to 
the questionnaire. Finally, a consultant, knowledgeable In tl4e design^ 
and construction of similar questionnaires integrated all these recommenda- . 
tions In 1 1^ final Copy. 

The final version of the instrument was mailed to 20 randomly selec- 
ted bi'lingual teachers at each. site. A self-addressed envelope was In- 
eluded. A period of three weeks was given to each teacher to answer. and 
return the questionnaire. The researcher contacted all individuals who 
did not "return the questionnaire and noted their reasons. The questionnaires 
were mailed at the beginning of N6vember, 1978; by the last week of January, 
1979, all questionnaires were returned to the investigator. 
Results. The results of the data collection w ( ere as follows: the native 
language of the majority of the teachers was determined to be Spanish (82,5%); 
English was ^ native language of 16.33 of the sample. Only 1.3% of the 
•participants expressed another language other than EniUsh or Spanish as 
their native language, as js indicated i*n the following table: 
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Table 1 

Frequency Distribution of Native Language 

s 

of Participants 



Native Language 


Number of Teachers 


l^rcent 


Spanish 


66 I 


82.5 


Engl ish 


13 


1613 


Other 

* 


i 

* 


1.3 


Almost half of the total sample (33) or hi .3% 


indicated 1 to 3 years 


of experience In teach 


ing reading in Spanish, The 


second largest^ group 


(23) were those who had or 5 years of experience. 


Only 11.3% (9) of the 


teachers did not- have 


any experience ..at all In the 


teaching of Spanish 


reading (see table 2). 


* * 
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Table 2 ' - 




Years of Experience of Participant^ in 


\ » 


Teaching Spanish Reading 




Years of Experience 


Number of Teachers 


"Percent 


No experience 


9 


11.3 


1 to, 3 years 


33 - X 






58.8 


k to 5 years 


23 


Over 5 years 




18.8 




i A • - 
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,„ the category of ••proflC.ncyof Spanish lavage" It was found 
that 29 teachers respond.* 'to 7«- K* c*r.ct ansvArs-. However . I 1 was 
a,so deterged that very few teachers (M scored 92* or higher. The «.» / 
for the group <N -* 80) was 73 and the mode was 75.' . \ 

- .The resets of the second category "knowledge of Spanish reading 
skills" were similar to those deterged for category one. Thirty seven 
teachers responded to 67* - 73* of correct answers. Approximately 32* 
,26 teachers') of the total sample obtained less than 60* of the correct 
answers. It was also found that only 1 teacher scored higher than 90*. 
. The mean score for' responses -In .this second category was 68 and the mode 
■ was ^Results showed a slightly less pledge of the skills than of the 

language. * 

The third category "knowledge of SpanUh methodology" (approaches, 

strategies, reading materials) was the area In which teachers showed 

I . ' a.ci.lts show that 31 teachers responded 
more dlfficultues or weaknesses. Results snow 

t „ 5 7* - 62* of correct answers. Approximately 25* (22 teachers) scared 
Uss than 52* of the correct answers. Only on. teacher stored 90* or 
higher . Th. 'mean for taacher- responses In this category was 60 and the 
„ode was 57. The following tahl. represent • summary of th. ahov. analysl 
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thirty four (3*» - *2.5%) were in total agreement; eleven (11 - 1.3.8?;) 

were mostly In agreement; twelve (12jTl5.o:s) were partly in agreement; 

eleven (11 - 13.8*) were mostly in disagreement; and twelve (12 - 15.0%) 

were in total disagreement with this statement. 

In response)* the statement that they, had not received any training 
In Spanish reading methodology, twenty three (23 - 28%) were in total 
agreement; fourteen (lV» 17.5%) were mostly in agreement; fourteen were 
partly in agreement (1% - 17.5%); ten (10 " 12.5*) were mostly in dis- 
agreement; and nineteen (19 « 23,81) were in total disagreement with this 
statement. 

In responle to the statement that the school district has offered 
.training in the teaching of Spanish reading, nineteen (19 - 2 3 .8*) were 
in' total agreement; ten (10 - 12,5*) were mostly in agreement; ten (10 - 
12.5%) were partly In agreement; t«/(10 - 12.5*). were mostly In dis- 
agreement and thirty one (31 • 38t) v wr. in total disagreement wl th this 
statement. Table U Illustrates the (kind of questions asked and the res- 
ponses given by the 80 teachers. ^ 
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N r 80 |«1 l&Q&l 



"V '"A. 



total* 
Ag ree * 

.m\" t 



Mostly 
Agree 



IF.. U ] [ 

■ k\ ■ i' ':'(t. 1 ' 

Knowledge of 
Spanish! j 1 arigu age, 
was acqjui red I \ 
prlmari^yvi^ ! ?■ ' 
:cb 1 1 eg^fcoiirses. 

Know 1 edije o f the. 
reading^ rotes s % 
and t^e^ kti l i 1 
to< be •gmphas^zed 
was acqfei red by 
self' invest I ga- !■ 
tion.. ; • j ; * ». r 



?9< 



10 
(12.5%) 



1." 



U23 " 
(28.8%) 



. Have taken '-if i s , . j 
college Courses I J 
on th.0: tea^inig • ; ■> j 1 
of Spanish read-] j 3** > 

ing-^V'!|r 1;, . C*2.5« 

Have 'not||re-j ! 
ceived any 



1 23 
(28.8*) 



training on 
Spanish read 
ing methodo- 
logy. 1 

* J i 

*The school 
; district 

has offered 

training 

in teaching 
* read ing in, 

Span is 




19 * 
(23.8%) 



Have attended 
workshops on ♦ 
SpanTsh read-. 
Ing level skills 
or approaches. 



19 
(33,8%) 



The school district 
provides reference 
materials on Span- 
ish reading metho- 
dology ;and 1 iter- 16 
ature. ■ j {20%) 
I i ' 



i 12 
(15?) 



35 
(J*3.8%) 



U 

(13.8%) 



14 
(17.5%) 



10 

'<t2.5%) 



15 
(18.8%) 



8 

(10%) 



Partly 
Disagree 



17 
(21.3%) 



(17.5%) 



12 
(15%) 



Ik 
(17.5%) 



10 
(12.5%) 



li» 

(17.5%)' 



Mostly 
Disagree 



5. 

(6.3%) 



12 
(15%) 



2 

•(2.5%) 



11 V-v 

(13.8%) 



10 

(12.5%) 



10 

(12.5%)- 



12 

(15%) 



11 

(8%) 



i 



Total ' 
Disagreement 



29 
(36.3%) 



6 

(7.5%) 



12 
(15%) 



19> 
(23.3%) 



. 31 
(38:8%) 



20 
(25%) 



40 
(50%) 



12. 



N - 80 - 10Q% 



Table h (Cont inned) 
iSample Training Profile 



Total 
Agree 



Mostly 
Atjree 



Partly 
Disagree 



Mostly 
Disagree 



Total 

Disagreement 



The district 
supervisor 
offered training 
or materials on 
adequate use 
and selection of 
Spanish readers. 



17 
(21.3%) 



9 

(11.3%). 



21 
(26.3%) 



6 - 
(7.5%) 



27 
(33.8%) 



Basec^^or^ these .results, these tentative conclusions can be made: 
bilingual teachers, scoreljj higher in the knowl^ge of Spanish language, 
that the second higher score was reading skills, and the lowest scores were 

in reading" methodology. 

v 

Z Discussion ' 

The size of sample used in this study (N = 80) enabled the researcher 
in making some tentative conclusions. Analysis of the data presented on^^ 
Objective One indicates the level of knowledge of bilingual teachers in 

Spanish language, reading skills and methodology. It can be concludecf* 

t 

thatT (1) the subjects have a reasonable understanding of the Spanish % y 
language in terms of philosophy, history, phonology, lexicon, morphology 
and syntax and (2) they showed slightly less knowledge in Spanish reading 
skills. Teachers were able to partially identify skills such as word 
recognition, comprehension, evaluation and analysis and the use of skills 
by grades and levels. They were also able to determine the skills function 
in relation to reading content. Subjects appeared to have minimum com- 



ERIC 



14 



15. 

A- 



(!.-- 

, i3 t«pcic5 in^panish 1*H*Hiage. knowledge and Spanish reading skills, res- ^ 
r.active'.V. Efforts should be majis to enrrch these basic competencies. 

Results showed that subjects are not we Unprepared in Spanish reading 
'methodology (60.357). . The read ing^methodo logy mean Ws obviously not 
an acceptable one for bilingual teachers whc^ teach Spanish reading in the 
elementary grades every day." Subjects did' not have a clear understanding . 
of reading as a process and they can' not distinguish among methods, es-\ 
peclallY when they are applied to Spanish. Subjects also need to improve 
their knowledge In Identifying adequate reading materials. Based on these 
results, reading methodology is an important area for intensive in-service 
training. 

Objective 1wo dealt with training in Spanish reading. The prepara- . 
i;on and training received by the teachers varied. However, the self-^ , 
report information, In ger^al7 indicates that the training received by 
teachers has been inadequate, and they have limited access to training \ 
.-cscurces. Areas where respondents expressed training concerns were (l) 
their knowledge of the Spanish language has not been acquired through^ 
' college courses, although most of them have taken courses in Spanish read- - 

3ng; (2) they have received United training In Spanish reading methodology; 

( 3 )'the school district has provided limited training in Spanish reading; 

(k) the school district has not provided enough reference materials in 

Spanish reading; and (5) the "supervisors have not provided enough training 

in Spanish reading. 

These recommendations, then are made as a result of the study: 
(1) A city wide reading teacher copetency assessment program Is re- 
commended with a comprehensive sound training component. It Is Ukely 
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.to be found that there is a readi ;g deficiency in general among the school 
populatiori^and that it is not only^in the teaching of Spanish reading. • 

(2) A list of well articulated competencies for bilingual Spanish 
reading teachers should be developed and field tested. State Education 

-departments, local city board ch| education and universities shoyld be 
responsible for the development of these^competencies. These compe- % ' 
tencies will serve as a guide for the hiring and employment of Spanish 
reading teachers. 

(3) A Spanish Reading Task Force should be organized with the 
purpose of preparing a monograph on t th^development of adequate training 
programs, materials and activities for these t bi 1 in^ual teachers (e.g., 
courses to be taken, books to be studied, training nodules that could 

be given In In-service training sessions). ^ 

(k) Institutions of higher education should revise their offerings 
In terms of courses and content, f It appears that emphasis must be given* 
to Spanish reading, especially In the area of methodology, ^and that more 
reference literature on Spanish reading should be provided to bilingual 
tteachers. 

J (5) * School district supervisory st> ^^ members must provide more 
emphasis to Spanish reading. More classroom observations and follow-up 
supervisory conferences are needed. Workshops an Spanish- reading should 
be planned and carried out in a formal and systematic >/ay. 

These recommendations are only a few of the mqst important ones ' 
that can be made and if Implemented, will fulfill the visionary policy \ 
of the local city boards of education* pertaining to bilingual education 
and equal opportunity of education. 

16 • 
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